
   

 

 

 

 

 

The inspection report is here – and now? 
Helping hand for school administrations and steering groups in 

dealing with the inspection report   
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The school inspectorate’s report constitutes an important step within the framework of your school’s 

external evaluation. This is the time when all of the information is gathered and analysed. From the 

inspectorate’s point of view, the report comes at the end of a lengthy process. For you as the school, 

though, the process still has a long way to go: the results have to be heard and dealt with and woven 

into the process of the school’s development. Below we would like to describe, from our own view-

point, a few steps that are designed to make processing and implementation easier.  

Before the presentation of the results by the school inspectorate 

 Creating a framework for presenting the results  

 The setting influences how the results can be absorbed: Who is invited? How many people are 

going to be present? How much significance is being attached to the presentation in for-mal, 

but also in informal communication? A decision must also be made as to whether an oppor-

tunity should be given to stay behind together after the presentation and exchange some 

thoughts about what those present had just heard. Some schools organise a small reception 

to invite them to stay behind. In general, the more importance the school administration and 

the steering group attach to the presentation of the results and adopt it as their own topic, the 

more significant it will seem for the teaching staff, the parents and the pupils. 

 Developing hypotheses  

 Generally speaking, the schools know or can sense which areas they are well-positioned in and 

which areas they are not yet achieving the quality objectives envisaged in the orientation 

framework. It can be helpful to exchange views in the run-up to the inspection report and 

formulate hypotheses about the results: What have we focused on in the past? Where have 

we already come a long way with our development? Which areas have we neglected in the 

past? Which areas are not so significant for us in everyday school life? To do this one could, 

for example, use the model report (http://www.hamburg.de/bsb/vertiefende-informatio-

nen/4018002/artikel-bewertung/). Then you will know beforehand how the results are edited 

and presented. You can fill out the model evaluation profile on page 11 together in the school, 

and subsequently lay it next to the actual evaluation profile so that you can see at a glance 

where your notions differed from those of the school inspectorate. 

During the presentation of the results 

 During the school administration’s feedback  

 The school inspectorate would like to structure the feedback imparted to the school admin-

istration as a discussion, a dialogue. This presupposes that the school administration takes on 

the challenge and accepts such offers of dialogue. This will require a degree of readiness to 

disclose one’s thoughts openly: What am I glad about? Where do I sense resistance? What 

impressions do I share? What do I see differently? The preparation (see above) might make it 

easier to question what is being presented or confront it with one’s own perceptions. 
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 During the presentation to the school public  

 Whether the teaching staff, the parents and the pupils are open-minded about the results de-

pends not least on the portents that the school administration attaches to the event: Are the 

results of the inspection significant for the school? Are helpful stimuli for the school’s devel-

opment expected? Is continued cooperation with them the intention? With an appropriate 

introduction, a steered discussion and a conclusion that indicates the next steps with an eye 

to the future, the absorption of the results can already be steered towards a serious discussion 

and intensified processing. 

After the results have been presented  

For the school, the actual process of coming to terms with the results probably does not start in ear-

nest until the report has been handed over to the school and all bodies have had the opportunity to 

study it. This can involve the following steps: 

 Making the report available to everyone involved  

 We recommend making the complete report (not just the summary, which is also published 

on the Internet) accessible to everyone involved in the school. That must include the school 

conference on a mandatory basis. But the teaching staff, interested parents and perhaps the 

pupils’ council, too, should be given the opportunity to occupy themselves with it. 

 Data analysis 

 The report contains a wealth of data that cannot be understood immediately and, in particular, 

cannot be transported directly into the development of the school. Perhaps it would even 

make sense for it to be seen – and discussed – first of all by different groups separately from 

one another. Helpful questions for working towards an improved understanding and an or-

derly grasp of the results might be: 

 Do the data confirm or change our previous viewpoint? How do the results compare with 

our hypotheses?  

 Where are there surprises? How do the data compare with our perceptions?  

 What exactly is concealed behind the individual assessments? (Look into the assessment 

matrix and/or the orientation framework)  

 Where are there still questions of comprehension, despite the time spent getting to know 

the material?  

 Do certain schemes become evident through the data? How are the individual assessment 

areas connected with each other?  

 What results seem important to us? Which ones are less relevant?  

 Are certain groups more satisfied than others with particular aspects of our school?  

 Data interpretation  

 The interpretation of the data is ultimately about making the data “talk”. This can be done 

either by looking back in order to find explanations for the conclusions being drawn, or by 

looking forward with a view to identifying a possible need for change. To do this, it will be 
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necessary for opportunities to be created in the school for all of those involved to get together 

and discuss the results of their data analysis and tackle further steps together. 

 Regarding the explanation for the data, answers should be found to the following questions: 

 Do the data provide information as to whether we have concentrated on our set objectives?  

 Have we achieved good results in those areas where we put in the most effort?  

 To which projects relating to school and teaching development was the most energy de-

voted? Is that also noticeable in a relevant assessment?  

 Where have there been ruptures between goals and their implementation in the past? 

Where have we pursued aims in an insufficiently systematic way?  

 In which projects did everyone involved in the school pull together? Where was there dis-

agreement about the best thing to do? And is that clear from the assessment?  

 Where in the process were there internal stumbling blocks in the school that hindered 

successful school development?  

 Where have external factors hindered or halted the school development process?  

 The following questions could be enlightening for identifying the need for change (looking 

ahead):  

 Which finding attracted the most attention? At what point(s) do we detain ourselves long-

est in the discussion?  

 What are we most disappointed or angry about?  

 With what result are we most keen to see an improvement next time?  

 Data integration  

 It is important for the further processing of the inspection results that the findings are trans-

ported into concrete objectives and measures so that the greatest possible benefit is gener-

ated for the school’s development. If your school has a steering group, it should steer the on-

going work on quality, otherwise consideration would have to be given to entrusting an-other 

group, as “multi-professional” as possible in its composition (representing the teaching staff, 

the school administration, the parents, the other educational personnel, possibly the pupils), 

with the task. A possible process sequence could look like this: 

 The first step is to identify focal points of the further work. This means narrowing down 

the field to which you want to devote your energies in the immediate future. The crucial 

factor is the ability to pick up on the school administration’s themes so far: successful in-

novation needs continuity, the feeling that it will be possible to bring things to their con-

clusion. Development focal points, then, should pick up on existing elements and continue 

with existing approaches. 

 Within these focal points, objectives have to be formulated, with the quantity being deci-

sive at first: it must be ascertained whether they can be transported into a goal-perfor-

mance agreement with the public authority, and if not, how commitment can be gener-

ated in other ways. Above and beyond that, objectives should comply with the “SMART” 

principle:  
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S Specific Objectives must be clearly defined (not vaguely, but as precisely as 

possible). 

M Measurable Objectives must be measurable (measurability criteria). 

A Accepted Objectives must be accepted by the recipients (also: appropriate, at-

tractive or ambitious). 

R Realisable Objectives must be attainable. 

T Timeable For every objective there is a clearly defined time by when the objec-

tive must be achieved. 

 Thinking about measures is worthwhile only after a precise description of the objectives 

has taken place. These must be planned in a specific way, especially because of the time 

and personnel resources that will be required. It is helpful if, during the implementation 

of the planned measures, a number of involved individuals keep an eye on the process as 

a whole, examine the measures for their appropriateness and identify any possible diffi-

culties.  

 The internal evaluation is an essential part of quality management in schools. Its purpose 

is not to conduct complex surveys with great effort and expense, but rather to pose the 

following questions now and again during the ongoing process: Are we on the right track? 

Are our measures bringing us any closer to the set objective? Why are we not making pro-

gress with the realisation? From this standpoint, it might be possible to make course cor-

rections or subsequent improvements that avert a situation where everyone involved 

makes a strenuous effort without the desired effects coming to fruition.  

 Schools receive support in this process, which they ought to factor into the process in its en-

tirety as far as possible. First of all, the school supervisors guide and support the processing of 

the inspection results. They take part in the results presentation and, during the “response 

discussion” at the latest, talk to the school administration about the results and their conse-

quences for school development. In addition, the Federal state-level “Landesinstitut” is avail-

able as a further discussion partner both in the field of targeted continuing education and 

training, and in schools advice provided by the Agency. 

 The school inspectorate’s report is just one among various data reports; others are, for ex-

ample, the regular feedback provided within the framework of KERMIT, the central final exams 

and the data sheet “Schule im Überblick” (“Schools: an Overview”). Furthermore, the school 

will have its own data from internal surveys or evaluations. In a further step, it can be helpful 

to place the various findings next to each other and then see whether they are pointing in a 

similar direction and/or go well together, or whether they tend to be contradictory. The IfBQ 

and the Landesinstitut can help to connect the individual data with each other. 


